	MGF Rubric 2.2: 
Effective educational leadership; culturally responsive learning contexts and systems

	Core Concept:  To what extent have leadership and management been successful in creating and maintaining a welcoming and inclusive learning culture and systems that support Māori learners enjoying and achieving education success as Māori?
[This rubric incorporates the concept of ‘ako’  - ‘productive partnerships’ where Māori learners, parents, families, whānau, hapū, iwi and educators work together to produce better outcomes and the Ka Hikitia outcome of “Māori learners successfully participating in and contributing to Te Ao Māori”.]

	Rating
	Description

	Highly Effective
	All of the following, with only a few very minor weaknesses:

· There is clear pedagogical leadership with a strong focus on improving teaching practice for and with  Māori 

· ‘Being Māori’ is valued within the educational institution and its wider community and  beliefs and practices in the educational institution affirm and reflect the inherent identity, language and culture of every Māori learner 

· There is a shared commitment to every Māori learner succeeding at or above their peer level with effective teaching and that every Māori learner is each and everyone’s responsibility
· The vast majority
 of Māori learners, parents, families, whānau and Māori staff report feeling welcomed and included; that their perspectives and worldviews are respected and valued; and none feel like they need to ‘check their cultural identity at the door’

· There is a clear shared understanding that, for Māori learners currently or previously identified as achieving below curriculum expectations, accelerated progress is essential – and every relevant initiative in the school is geared to address that need
· There is a clear, shared understanding among school leaders, educators, staff, parents, families and whānau about what it means to have Māori learners enjoying and achieving education success as Māori 
· Virtually all school leaders, educators, and staff can provide a range of examples from their own experiences which show ‘why the focus on Māori learners’ and how they have attended to the identity, language and culture of Māori learners 

· Successful Māori learners are highly visible in school leadership roles and are celebrated as role models for other learners

	Consolidating Effectiveness
	All of the elements listed under Developing Effectiveness (below), plus several of the elements listed under Highly Effective (above), with only a few minor weaknesses

	Developing Effectiveness
	All of the elements under Minimally Effective and in addition:

· There is evidence of pedagogical leadership with some attention to improving teaching practice for and with Māori 
· The vast majority of school leaders, educators, and staff can provide a range of examples from their own experiences which show ‘why the focus on Māori learners’ and how they have attended to the identity, language and culture of Māori learners 

· A clear majority of Māori learners and their parents, families and whānau generally believe that most school leaders (including the board of trustees), educators and staff have a genuine commitment to education success for all Māori learners
· The vast majority of Māori learners, parents, families, whānau and Māori staff report feeling welcomed and included at school

· There is evidence of a system-wide focus on Māori learners’ needs (or the needs of their educators in strategic and systemic planning i.e. resourcing, professional development)
· There are increasing numbers of Māori learners succeeding in all areas of the curriculum and having their successes celebrated and recognised by the school

	Minimally Effective
	All of the following:

· Credible efforts are underway to build and support a school culture that is welcoming and inclusive for Māori learners and their parents, families and whānau, although evidence of traction may still be somewhat weak  
· A shared understanding of the needs, strengths and aspirations of Māori learners is beginning to emerge, although there is still considerable room for improvement
· While there is evidence of pedagogical leadership, this is minimal in relation to improving teaching practice for and with Māori

· There is evidence that Māori language and culture is increasingly being included in the curriculum and wider activities
· The educational institution has specific educational targets relating to Māori learners in the strategic plan, and regularly reviews performance relative to these

	Ineffective
	At least one of the following is evident:
· Educators are generally left with sole responsibility for understanding the needs and strengths of Māori learners, with insufficient support/resources to identify or meet the needs 
· There may be pockets within the educational institution where some of the ‘detrimental’ practices or thinking are evident, but they are not widespread and are being addressed
· Educational leaders may have begun addressing other areas of weakness within the school culture to improve inclusiveness for Māori learners and their parents, families and whānau, but insufficient progress has been made to date

	Detrimental
	There is evidence of any one or more of the following:

· There is evidence that ‘deficit thinking’ about underachieving Māori learners is generally accepted or widely known but not addressed
· There is a generally low expectation of success for Māori learners who are achieving below or well below expected achievement levels 
· Educational leaders, educators and/or staff see Māori learners who are achieving below or well below expected achievement levels as “not their problem” – there is no evidence of genuine inquiry to try and understand the nature of the strengths and needs or how to address them. 


� Virtually all = close to 100%, with only small numbers of reasonable exceptions, as noted


The vast majority = usually about three quarters or more


A clear majority = significantly more than half


Most = more than half


At least some = a significant number, not just a handful, but likely to be fewer than half








Note: The rubrics will be reviewed from time to time and may be updated. Please note the date of the rubric below.
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