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How might this assessment contribute
to this child’s learning and
development?

In this set of assessments, we see the working
out of a dynamic, ongoing Individual Plan (IP)
with Te Whàriki-centred goals and detailed
suggestions on how to achieve them.  The What
next? sections of the assessments document for
all the adults in Fred’s life (and for Fred) planned
experiences that will build on his growing
competence.  For example, the 26 June entry
plans to “use Fred’s tape as a tool to revisit
learning experiences to develop vocabulary and
encourage Fred to talk about what he is doing 
to help the development of his expressive
language”.  In the same assessment, the teacher
comments on how the written and filmed stories
provide opportunities for Fred to use language
with his peers.

The documentation also supports continuity in
Fred’s learning.  For example, he engages with
the IP meeting process (27 June) by linking the
videotape to a book he has been writing a few
days before, finding the book in the storeroom,
and writing in it again.  The teacher comments on
his sense of empowerment as he “celebrated his
success with adults (the IP team)”.

What might this tell us about informal
noticing, recognising, and responding
in this place?

In these assessments, the teacher recognises
aspects of Fred’s growing competence and
responds in ways that challenge him and further
his learning.  For example, on 16 July, he is
encouraged to tell a story, write, and draw his
Mobilo model.  The teacher writes to his
dictation, and so his interest in the written word
and his developing ability with language are not
held back by his limited ability to write.

What’s happening here?

This exemplar includes seven excerpts from
Fred’s assessment file.  In these assessments,
the teacher focuses on Fred’s growing
competence in literacy, communication, and
relationships.  The centre has just begun to
record learning episodes on videotape, and Fred
connects his file and the videotaped versions.

What aspects of inclusive assessment
does this exemplify?

Fred’s voice emerges clearly in these
assessments, through his actions, speech and
signing, writing, and drawing.  So too does his
teacher’s, and his family are included through
invitations to borrow the centre’s books to build
on Fred’s emerging interests (7 June and 16 July).

These learning stories show that narrative
assessment can be used effectively with all
children, including those with special learning
needs.  These stories document and celebrate
Fred’s interests and abilities, and the goals for
him are in the same domains as the goals for the
other children, for example, communication, self-
direction, and persistence (17 July) and literacy
for a purpose (17 September).

The documentation itself provides Fred with
opportunities to participate in the curriculum.  
For example, Fred shares his assessment port-
folio with the teacher and with other children,
providing a focus for communication with others.
Group learning episodes recorded on videotape
(singing a pizza song) also provide Fred with an
opportunity and an invitation to join in with
others.


