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Refl ective questions He pàtai hei whakaaro iho
How do documented assessments contribute to the way children in this early childhood setting explore 
things and ideas?

Whose knowledge is valued in assessments?  Do the assessments represent funds of knowledge19 from 
home and local communities?

Do documented assessments provide staff and children with topics that the children want to explore?  
Are these assessments followed up?  Do collections of assessments provide a picture of continuity of 
exploration?

Do families and whànau contribute to assessments to give teachers information about the knowledge 
that they value? 

Do assessments demonstrate exploration with the body as well as with the mind? 

Do documented assessments record perseverance in spite of failure?
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