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6.1 Rich records of learning   
Design and trial rich records of learning that enable ākonga to capture, share, and celebrate their learning, progress, and achievement 
with others – including their parents and whānau. 

 We agree that rich records of learning are key to ensuring all parents and whānau have access to the information they need to 
understand their child’s progress across the curriculum, and to know how to support their children.  

 We recommend national-level development and trialling of digital records of learning, built upon the platform provided by Te Rito. 

6.2. Learning partnerships between ākonga, kaiako, and parents and whānau  
Remove the regulatory requirement for reporting on the progress of individual 
ākonga in writing twice a year. Instead, require schools to partner with their communities to reach agreement on what ākonga progress 
and achievement information will be shared with parents and whānau, how, and when. 

 We agree that the existing regulatory requirement may not incentivise schools and kura to report in ways that would better support 
learning partnerships with parents. 

 We do not recommend changes to the regulatory requirements at this time, as it provides a safety net while we build the capability 
and capacity across all schools and kura to share information effectively within learning partnerships. 
 

6.3 Assessment approaches and tools 
Address gaps in currently available assessment tools by prototyping and trialling approaches and tools that illuminate progress in the 
learning outcomes identified in the curriculum progress maps. 

 We recommended addressing gaps in the current assessment toolkit, and encouraging formative practice through the use of 
assessment tools, as current tools place an emphasis on literacy and numeracy.  

 We will consider inclusion of tools that enable dependable, developmentally appropriate assessment across broad curriculum 
learning, e.g. social and emotional learning and science. 

6.4 Data analysis and support services for schools, kahui ako, and other Networks  
Provide services to help schools, kahui ako, and other networks analyse, interpret, and use assessment and aromatawai information in 
ways that further improve teaching and learning. 

 We agree increased information sharing and analysis across the education system is necessary. Greater insights will be possible 
when school-level data is combined with system-level data, and there are equity and efficiency benefits to providing an analytical 
service to schools. The Ministry already provides some services like this (eg ‘Every Day Counts’ reports on attendance). 

 We recommend that the development of this service is overseen by the proposed Education Data Protection and Use Governance 
Group. We also advise exploring the potential to develop a high trust partnership model for information sharing, as proposed in the 
Māori-medium education recommendations, across the whole sector. 

6.5 Information sharing systems and processes  
Task the Education Data Protection and Use Governance Group with designing a process to allow stakeholders to access progress and 
achievement data for purposes that support system learning about curriculum, progress and achievement. 

 

 We agree that this is a role for the proposed Education Data Protection and Use Governance Group. 

 Options for piloting include the existing Data Champions network and ongoing Te Rito pilots. These should be linked to early roll out 
of other areas across the Education Work Programme, including the Learning Support Delivery Model. 
 

6.6 Making the most of the National Monitoring Study of Student Achievement  
Expand the focus of the National Monitoring Study of Student Achievement (NMSSA) to capture a wider range of outcomes. Use its 
findings to inform national priorities for system improvement, and the construction of capability-building tools and resources that support 
networks, schools, and kaiako to inquire into their own practice. 

 We support expanding and developing NMSSA, and are exploring options for doing so. 
 

Strategy: Collaborative networks  
7.1. Effective networks across the system  
Strengthen networks by establishing an ongoing system level inquiry into how to more effectively make the most of expertise and 
capabilities across and between networks. 

 We agree that a system level inquiry into networks is required.  
 

7.2. Supporting parents and whānau   
Legislate minimum employee entitlements to recognise the importance of whanau involvement in their child’s education. Consider 
whether resourcing sufficiently accounts for the time involved in building and maintaining learning partnerships with 
parents and whānau, both from their perspective and that of kaiako. 

 We agree that parents and whānau are important partners in their child’s education.   

 We have a range of work underway to strengthen the role of parents in their child’s learning, and will consider the MAG’s advice 
further within that work. 

 

 We agree with the recommendation to develop resources to strengthen participatory processes.  

 We are already considering opportunities to strengthen engagement and contribution of ākonga, parents, whānau, iwi, employers and 
the wider community in designing school curriculum.  

7.3 Develop resources to strengthen participatory processes 
Develop resources that exemplify ako-enabling processes (such as talanoa, wānanga, and reciprocal storytelling) and culturally 
responsive learning partnerships, drawing upon the knowledge and expertise of those who are already doing this successfully. 

Strategy: Capability  

8.1 System leadership of curriculum, pedagogy, assessment and aromatawai  
a. Review and strengthen capability in curriculum, pedagogy, assessment and aromatawai within the Ministry of Education so that 

the Ministry has the expertise necessary to lead the incubation, curation, communication, and stewardship of evidence-based 
knowledge. 

b. Establish an independent Advisory Group to report on the state of curriculum, pedagogy, assessment and aromatawai across 
the education system and identify opportunities for changes in system settings and policy to improve impacts on ākonga 
progress and achievement. 

c. Appoint an independent Chief Advisor Māori (Kaitiaki Mātauranga Māori) to provide strategic and proactive advice to the 
Government on improving the system with regard to Māori achievement, addressing structures, policies, processes, and (in) 
actions. 

 We agree that there needs to be clear system leadership of curriculum, pedagogy, assessment and aromatawai. 

 The mechanisms for achieving this need to be considered following the receipt of the Tomorrow’s Schools Independent Taskforce’s 
final report. 

 

8.2 High quality learning opportunities for kaiako and tumuaki  
Deliberately plan for how teaching and leadership capabilities are built over time, recognising and investing in kaiako and tumuaki as 
learners, and in the diversity of career paths and expertise needed in a system that learns. 

 We agree with the recommendation to plan for how teaching and leadership capabilities are built over time.  

 We recommend developing curriculum capability frameworks to support kaiako development and ensure that all ākonga have access 
to, and all whānau can expect quality, responsive local curriculum. These will be developed in accord with the Education Workforce 
Strategy to strengthen professional standards. 

8.3 Resources that scaffold high quality and responsive teaching and  
Leadership  
Drawing on the He Kauwhata Reo (te reo Māori education portal) approach that is underway in Māori-medium education, replace Te Kete 
Ipurangi with a new portal that enables kaiako and tumuaki to quickly access, use, adapt, and contribute to the collation of quality 
teaching and learning resources. 

 We agree that there is a need for more resources that scaffold high quality and responsive teaching and leadership, and have work 
underway in this area. 

 We also agree that there is a need for a new education portal, which will replace TKI. We are currently preparing a business case for 
this. 
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Annex 3: Proposed change approach and phasing for the Curriculum, Progress and Achievement work programme  
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